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Why should
Field
Education
engage the
margins?
A quick look at current
placements:
Churches
Schools
Hospital
Agencies

What % of their time is spent on:
Liturgy
Religious Education
Program Planning
Pastoral Visits
What % of their time is spent
engaging issues of:
Justice
Poverty
Racism
Inter-religious Dialogue

ATS Curricular
Recommendations
for Field Education
Supervised
Sufficient duration and
intensity.
Context/Cultural

Understanding Cultural
Realities and Social Settings

ES.1.2.1 They assist students in
understanding the cultural realities and
social settings within which religious
communities live and carry out their
missions.

Formation Resources:
Program for Priestly Formation:

Co-Workers in the Vineyard

 Field Education is tasked
with the responsibility to “provide the seminarians
with experience in working
with and for the poor.” #251

 Formation needs to prepare
students for "An
incarnational spirituality of
presence... Incarnational love
willingly enters into the
"joys and hopes, the grief
and anguish" of the people
of our time. (pg. 39)

 and to provide “placements
in which seminarians will
experience the richness and
diversity of the various
cultural, racial, and ethnic
groups that compose the
Catholic Church.” #252

Catholic Social Teaching:
Preferential Option for the Poor
Medellín, Columbia in 1968

Listening to the cry of those who
suffer violence and are oppressed
by unjust systems and structures,
and hearing the appeal of a world
that by its perversity contradicts the
plan of its Creator, we have shared
our awareness of the Church’s
vocation to be present in the heart
of the world by proclaiming the
Good News to the poor, freedom to
the oppressed, and joy to the
afflicted.

The obligation to provide justice for
all means that the poor have the
single most urgent economic claim
on the conscience of the nation.

Justicia in Mundo (Justice in the
World), World Synod of Catholic
Bishops, 1971, #5.

Laudato Si’ (Praise Be), Pope
Francis, 2015, Chapter 1, #30.

Economic Justice for All, U.S.
Catholic Bishops, 1986, #86.

Our world has a grave social debt
towards the poor…

US Poverty Rate in 2019: 14.8/16.1
Mississippi is 21.9 but with Regional Adjustment is 16.1
California is 16.4 but with regional adjustment is 23.8
Poverty Threshold: Family of four has an annual income under $25,750

Snapshots of the Poor in the
US Context

Snapshots of the Poor

Exploring the Image of a
Field Hospital
 We are to focus on immediate wounds and move with
Mercy above all else.

 Ministers must "Know how to descend with them and not
get lost.”
• and be "able to accompany the
flock that has a flair for finding
new paths.”
• “Jesus knocks from within so
that we will let him come out.”
• Take up the work of healing by
sharing in the sufferings of
others.

https://www.americamagazine.org
/faith/2017/12/29/cardinalcupich-pope-francis-field-hospitalcalls-us-radically-rethink-churchlife
https://www.americamagazine.org
/faith/2013/09/30/big-heart-opengod-interview-pope-francis

Table Questions:
 What words or phrases (either on this slide or in
other things you have read about this metaphor)
stand out to you as you think about field education
training ministers for field hospitals?
 What pieces of the image of Field Hospital speak to
you personally as a minister?
 How des this image challenge or confirm your
pedagogy in Field Education?

Shifting to the Margins
Field work brings up questions of power, proximity
and preparation.

One task before us is to teach students to name and
question their privileged position in a placement.
We are also trying to build students’ capacity for
authentic proximity and relationships with those at the
margins.
Finally we are trying to develop in our students a
habitus of ministry that knows how to “descend and
not get lost.”

Lessons from
Missionary Ministers
Roger Schroeder, SVD
 Like entering another person’s garden.
Anthony Gittens, Cssp
 Enter as a stranger or Guest in another’s house.
Rev. Claude Marie Barbour
 Enter as a Child

When we choose to dwell in places
that have been devastated by
human sin or exploitation, and
when we develop friendships with
people who are quite different from
ourselves in terms of power,
resources or life opportunities, what
practices will help us maintain
integrity and faithfulness?
If we are persuaded that these
friendships are what God desires
from us, and that they are mutually
helpful to us and our friends, what
can we do to make sure that our
friendships are more than
occasional forays into another
world? How can we resist an
instrumental understanding of
friendship that views our friends
primarily in terms of what they
offer us or our projects? (120)

When we choose to dwell in
places that have been
devastated…what practices
will help us maintain
integrity and faithfulness?

What can we do to make
sure that our friendships are
more than occasional forays
into another world?
(120)

Insights from
Community
Organizing
Two articles used in this piece
of the presentation:
"Organizing Race - Taking
Race Seriously in Faith-Based
Community Organizing" by
Vincent Lloyd in The Journal
of Religious Ethics 2014.
and
"A Framework for Teaching
Community Practice" by M.
Lori Thomas, Mary Catherine
O'Connor and F. Ellen
Netting in Journal of Social
Work Education Vol. 47, No.
2 2011

 Assume that the networks
already exist in the
community long before
you arrived. (Organizing Race
pg. 642)

 Women in communities
are tremendous organizers
- networks are informal
and built on relationships
of trust. (Organizing Race pg. 649650)

 Community organizing
is"re-weaving the social
fabric" (Organizing Race pg. 645)

Preparation:
Role of
Education
of different types of
community organizing in

A Framework for
Teaching Community
Practice

Traditional: "Armed with 'best
information' power brokers define
problems and solutions.
Collaborative: Consciousness
raising that leads to consensus.
Radical: Experience is critical to
arrive at true knowledge about
oppression and to turn that
knowledge into action.

pages 345-348:
Traditional
Collaborative
Radical

What questions these raise for
Field Education.

Field Education questions: The role
of site supervisors and teaching
communities are critical for
consciousness raising. So is carving
out the space for theological
reflection including social analysis.

Proximity:
GOALS
of different types of
community organizing in

A Framework for
Teaching Community
Practice
pages 345-348:
Traditional
Collaborative
Radical

What questions these raise for
Field Education.

Traditional Goals: Sustain and
strengthen existing community.
Collaborative Goals: Develop
community through diverse
participation and decision making.
Radical Goals: Liberate groups
marginalized by oppressive
systemic structures - radical
structure transformation.
Field Education Goals: How do
students: Build relationships of
trust that foster the appropriate
participation in goal setting and
Learn to name the underlying
values that motivate goal setting.

Dynamics of
Power:
of different types of
community organizing in

A Framework for
Teaching Community
Practice
pages 345-348:

Traditional: Control is maintained by
deciding on elements of intervention
beforehand.
Collaborative: Power is shared by a
deep understanding of the other consensus and compromise.
Radical: Collectively build power by
networking. Power resides both in
influence and privilege and also with
the whole of marginalized people.

Traditional
Collaborative
Radical

What questions these raise for
Field Education.

Field Education: Students learn
consensus and compromise as well as
how to leverage the power of the
community. What tools do we use to
help unpack assumptions of power?

How do we teach…

Insights from “Disrupting the Luxury of Despair: Justice and
Peace Education in Contexts of Relative Privilege”
by Katherine Turpin
Critical Assessment of their
own position in relation to
marginality

Risk tolerance – outcomes can
not be controlled, no
guarantee of success, ok to
make mistakes

Capacity to engage in careful
and sustained social analysis

Increased agency, “not just
change in attitude, but
transformation of action.” –
Paulo Frere

Address/Utilize conflict in the
classroom as a pedagogical
strategy. And explore the use
of Safe space or Brave Space

How do we teach…

Insights from “Disrupting the Luxury of Despair: Justice and Peace
Education in Contexts of Relative Privilege”
by Katherine Turpin

Imagination enlivened for
strategic social engagement
 Hearing personal stories

Sustained praxis for justice in
ministry only happens if we
have taught a balance between
Justice and Spirituality.

 Calling ancestors into place
 Choosing wisdom figures
 Body of Christ/Cloud of
Witnesses

Institutionally – need to be
fluid enough to support the
organic response of students,
support their effort and
agency, while also integrating
the commitment into the
mission.

Pedagogical
Questions to Ponder:
 Preparation: Field Education teaches conscious raising through
relationship building which is hopefully sustained through
ministerial identity. What do you do to prepare students for Field
Education at the Margins?

 Proximity: How do we teach proximity sustained over time?
Through building relationships of trust in placements, students
begin to pave the way for dynamic friendships in future ministry
that are more than “forays into another world.” How do you
empower students to build authentic relationships in their field
placements?

 Power: Dynamics of power are always at play in any community.
How do we teach ministerial humility that listens and with
permission learns to leverage power networks?

Institutional
Questions to Ponder
Have we tended to or trampled on the garden within which
we have built our brick and mortar buildings?
Have we developed friendships with a broad range of other
agencies, places of worship, and other institutions that also
call our zip code home?
What power do we wield and what responsibility do we
have to engage those at the margins around us?
Does our mission statement reflect these commitments?
Rather than simply “bloom where you are planted” we need to be
a part of the network of trees that sustain each other
underground.
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