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Initial Design Phase: Build Primary Components
Step 1
Step 2
Step 3
Step 4
Step 5

Identify important situational factors
Identify important learning goals
Formulate appropriate feedback and assessment procedures
Select effective teaching/learning activities
Relate the primary components to each other

Intermediate Design Phase: Assemble the Components into a Coherent Whole
Step 6 Create a thematic structure for the course
Step 7 Select or create an instructional strategy
Step 8 Integrate the course structure and the instructional strategy to create an overall scheme
of learning activities
Final Design Phase: Finish Important Remaining Tasks
Step 9 Develop the grading system
Step 10 De-bug possible problems
Step 11 Write the course syllabus
Step 12 Plan an evaluation of the course and your teaching

This material is adapted from L. Dee Fink, Creating Significant Learning Experiences:
An Integrated Approach to Designing College Courses, rev. (San Francisco, CA: Jossey-Bass, 2013).
See also: http://www.deefinkandassociates.com/GuidetoCourseDesignAug05.pdf
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Step 1: Situational Factors
1. Specific context of the teaching/learning situation.
How many students are in the class? How long and frequent are the class meetings?
How will the course be delivered: classroom, online, off campus? What physical elements
of the learning environment will affect the class?
2. Professional context of the course.
What learning expectations are placed on this course by the school? What expectations
does the profession or denomination have about the course? What professional
standards does it fulfill? How does this course relate to the context and practice of
ministry?
3. Nature of the subject.
In what kind of situations would I expect students to use the material from this course?
Are there important changes or controversies occurring within the field?
Is this subject primarily convergent or divergent?
4. The course in the curriculum.
Where is this course placed in the curriculum (first year, middle, end)? What is its
relationship to other courses? What is it not in relationship to? Are there prerequisites
for the course? What degree programs is this course in? In what other parts of the
curriculum will students be able to make an immediate connection to what they learn in
this course?
5. Characteristics of the Learners
What kinds of diversity is in the class in terms of age, ecclesiology, ministry experience,
theology, cultural background, abilities? What is the life situation of the learners (e.g.,
working, family)? What prior knowledge, experiences, and initial feelings do students
usually have about this subject? What are their learning goals, expectations, and
preferred learning styles?
6. Characteristics of the Teacher
What beliefs and values does the teacher have about teaching and learning this subject?
What is his/her attitude toward: the subject? students? What level of knowledge or
familiarity does s/he have with this subject? What are her/his strengths in teaching this
subject?
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Step 2: Learning Goals
Before you write your learning goals, complete the statement: “A year or more after this
course is over, I want students to be able to ______________.”
Ways of Knowing Goals2
1. Contextual awareness is identifying and describing situational factors. How will this
course help students identify important situational factors in a context? What methods
will they learn to read and understand contexts?
2. Embodied realizing is developing skilled competence through practice. What particular
skills can students practice in this course? How will this course contribute to students
learning the skills of ministry? What aspects of those skills will they exercise in the
course?
3. Conceptual understanding is comprehending and remembering key information What
are the key concepts and ideas students need to learn about this subject?
4. Critical thinking is analyzing and evaluating concepts and practices. What kinds of
critical thinking will students engage in this course? What tradition of critical thinking
does this subject matter draw upon?
5. Emotional attunement is identifying and using awareness of feelings and affective
states. How will students learn to be attuned to their emotions and the emotions of
others and build their capacity to perceive, reason, understand, and manage emotion?
How will this course help students be aware of their emotional reactions to learning this
subject?
6. Creative insight is developing imaginative and creative responses. How will students’
creativity and imagination be encouraged in this course? What kinds of creative
experiences will students encounter in this course? How might they be encouraged to
take the risk to be creative? How can this course encourage pastoral imagination?
7. Relational capacity is building significant relationships with God, self, and others. How
will this course deepen and enrich students experience and relationship to God? What
2

Fink has 6 learning goals: foundational knowledge, application, integration, human dimension, caring, and
learning how to learn. I have constructed these ways of knowing to emphasize that knowledge is not only
conceptual but entails practice, the body, context, etc.
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can students learn about themselves? What impact will this course have on their
vocation, their professional identity? How will this course build students’ capacity for
others, especially those who are different from themselves? How will this course expand
their awareness of communities and society? How will it build their ability to analyze and
change social systems?
8. Practical reasoning is problem-solving, forming judgments, gaining a sense of salience,
and acting wisely. What kinds of problems will students work on in this course? How can
they gain proficiency in problem-solving and strategizing in relationship to real-life
situations? How will students learn to exercise pastoral judgment in this course? How
can this course contribute to their learning a sense of salience in professional practice?
What in this course can help students become wise?
Connection Goals
1. Within the course: What connections should students recognize and make to different
experiences and ideas within this course?
2. With other courses: What connections should students make between the course
material and the other courses they are taking this semester?
Learning How to Learn Goals
1. How will students learn to be an effective learner in this course? What do they need to
know in order to learn this particular subject?
2. How can this course help students to become a self-directed learner in ministry?
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Step 3: Feedback and Assessment Practices3

1. Forward-Looking assessment. How are students likely to use what they have learned?
Replicate that situation with a question, problem, or issue.

2. Criteria and standards.
Identify at least two criteria for each learning goal that distinguishes exceptional
achievement from poor performance.
Write two or three levels of standards for each of these criteria.
How are these criteria and standards related to the curricular goals? How are they
related to professional standards?

3. Self-assessment
What opportunities can you create for students to engage in self-assessment of their
performance?

4. “FIDeLity” Feedback
 Frequent: Give feedback daily, weekly or as frequently as possible
 Immediate: get the feedback to students as soon as possible
 Discriminating: make clear what the different is between poor, acceptable, and
exceptional work
 Loving: be empathetic in the way you deliver your feedback

3

See Fink, pp. 92–111.
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Step 4: Teaching and Learning Activities4

What “rich learning experiences” are appropriate for your course?
1. Experience: Identify learning activities that provide ways for students to do or observe
something.

2. Information and Ideas: In what ways can students learn the subject matter and ideas?

3. Reflective Dialogue: What kinds of reflective dialogue can you incorporate into your
course?

4

See Fink, 114–48.
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Step 6 Course Structure5
Structured Sequence
Topic 5:

Topic 4:

Topic 3:

Topic 2:

(

Topic 1:

Week 1

3

5

10

Step 7 Instructional Strategy

5

Figures in Step 6, 7, and 8 are drawn Fink, pp. 143, 154, 155.
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Step 8 Integrate Course Structure

Week

Before class

In Class

After class

29

Feedback &
Goals Assessment

